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BOSH MUHARRIR: 

Isanova Feruza Tulqinovna 

 
TAHRIR HAY’ATI: 
 

07.00.00- TARIX FANLARI: 

Yuldashev Anvar Ergashevich – tarix fanlari doktori, 
siyosiy fanlar nomzodi, professor;  

Mavlanov Uktam Maxmasabirovich – tarix fanlari 
doktori, professor; 

Xazratkulov Abror – tarix fanlari doktori, dotsent; 

Tursunov Ravshan Normuratovich – tarix fanlari 
doktori; 

Xolikulov Axmadjon Boymahammatovich – tarix 
fanlari doktori; 

Gabrielyan Sofya Ivanovna – tarix fanlari doktori, 
dotsent; 

Saidov Sarvar Atabullo o‘g‘li – katta ilmiy xodim, 
Imom Termiziy xalqaro ilmiy-tadqiqot markazi, 
ilmiy tadqiqotlar bo‘limi. 

 

08.00.00- IQTISODIYOT FANLARI: 

Karlibayeva Raya Xojabayevna – iqtisodiyot fanlari 
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fanlari doktori, professor; 

Ostonokulov Azamat Abdukarimovich – iqtisodiyot 
fanlari doktori, professor; 

Arabov Nurali Uralovich – iqtisodiyot fanlari doktori, 
professor; 

Xudoyqulov Sadirdin Karimovich – iqtisodiyot 
fanlari doktori, dotsent; 

Azizov Sherzod O‘ktamovich – iqtisodiyot fanlari 
doktori, dotsent; 

Xojayev Azizxon Saidaloxonovich – iqtisodiyot 
fanlari doktori, dotsent 

Xolov Aktam Xatamovich – iqtisodiyot fanlari 
bo‘yicha falsafa doktori (PhD), dotsent; 

Shadiyeva Dildora Xamidovna – iqtisodiyot fanlari 
bo‘yicha falsafa doktori (PhD), dotsent v.b,; 

Shakarov Qulmat Ashirovich – iqtisodiyot fanlari 
nomzodi, dotsent,; 

Jabborova Charos Aminovna - iqtisodiyot fanlari 
bo‘yicha falsafa doktori (PhD). 

 

09.00.00- FALSAFA FANLARI: 

Hakimov Nazar Hakimovich – falsafa fanlari doktori, 
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Yaxshilikov Jo‘raboy – falsafa fanlari doktori, 

professor; 

G‘aybullayev Otabek Muhammadiyevich – falsafa 
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Saidova Kamola Uskanbayevna – falsafa fanlari 

doktori; 

Hoshimxonov Mo‘min – falsafa fanlari doktori, 

dotsent; 

O‘roqova Oysuluv Jamoliddinovna – falsafa fanlari 

doktori, dotsent; 

Nosirxodjayeva Gulnora Abdukaxxarovna – falsafa 

fanlari nomzodi, dotsent; 

Turdiyev Bexruz Sobirovich – falsafa fanlari doktori 

(DSc), Professor. 

 

10.00.00- FILOLOGIYA FANLARI: 

Axmedov Oybek Saporbayevich – filologiya fanlari 
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Ko‘chimov Shuxrat Norqizilovich – filologiya fanlari 
doktori, dotsent; 

Hasanov Shavkat Ahadovich  – filologiya fanlari 
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Baxronova Dilrabo Keldiyorovna –  filologiya fanlari 
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Mirsanov G‘aybullo Qulmurodovich – filologiya 
fanlari doktori, professor;  

Salaxutdinova Musharraf Isamutdinovna – filologiya 
fanlari nomzodi, dotsent; 

Kuchkarov Raxman Urmanovich – filologiya fanlari 
nomzodi, dotsent v/b; 

Yunusov Mansur Abdullayevich – filologiya fanlari 
nomzodi; 

Saidov Ulugbek Aripovich – filologiya fanlari 
nomzodi, dotsent; 

Qodirova Muqaddas Tog‘ayevna - filologiya fanlari 
nomzodi, dotsent. 
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Muxitdinova Firyuza Abdurashidovna – yuridik 
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Esanova Zamira Normurotovna – yuridik fanlar 
doktori, professor, O‘zbekiston Respublikasida 
xizmat ko‘rsatgan yurist; 

Hamroqulov Bahodir Mamasharifovich – yuridik 
fanlar doktori, professor v.b.,; 

Zulfiqorov Sherzod Xurramovich – yuridik fanlar 
doktori, professor; 

Xayitov Xushvaqt Saparbayevich – yuridik fanlar 
doktori, professor; 

Asadov Shavkat G‘aybullayevich – yuridik fanlar 
doktori, dotsent; 

Ergashev Ikrom Abdurasulovich – yuridik fanlari 
doktori, professor; 

Utemuratov Maxmut Ajimuratovich – yuridik fanlar 
nomzodi, professor; 

Saydullayev Shaxzod Alixanovich – yuridik fanlar 
nomzodi, professor; 

Hakimov Komil Baxtiyarovich – yuridik fanlar 
doktori, dotsent; 

Yusupov Sardorbek Baxodirovich – yuridik fanlar 
doktori, professor; 

Amirov Zafar Aktamovich – yuridik fanlar doktori 
(PhD); 

Jo‘rayev Sherzod Yuldashevich – yuridik fanlar 
nomzodi, dotsent; 

Babadjanov Atabek Davronbekovich – yuridik fanlar 
nomzodi, professor; 

Normatov Bekzod Akrom o‘g‘li — yuridik fanlar 
bo‘yicha falsafa doktori; 

Rahmatov Elyor Jumaboyevich — yuridik fanlar 
nomzodi; 

 

13.00.00- PEDAGOGIKA FANLARI: 

Xashimova Dildarxon Urinboyevna – pedagogika 
fanlari doktori, professor; 

Ibragimova Gulnora Xavazmatovna – pedagogika 
fanlari doktori, professor; 

Zakirova Feruza Maxmudovna – pedagogika fanlari 
doktori; 

Kayumova Nasiba Ashurovna – pedagogika fanlari 
doktori, professor; 

Taylanova Shoxida Zayniyevna – pedagogika fanlari 

doktori, dotsent; 

Jumaniyozova Muhayyo Tojiyevna – pedagogika 
fanlari doktori, dotsent; 

Ibraximov Sanjar Urunbayevich – pedagogika fanlari 
doktori; 

Javliyeva Shaxnoza Baxodirovna – pedagogika 
fanlari bo‘yicha falsafa doktori (PhD); 

Bobomurotova Latofat Elmurodovna — pedagogika 
fanlari bo‘yicha falsafa doktori (PhD). 

 

19.00.00- PSIXOLOGIYA FANLARI: 

Karimova Vasila Mamanosirovna – psixologiya 
fanlari doktori, professor, Nizomiy nomidagi 
Toshkent davlat pedagogika universiteti; 

Hayitov Oybek Eshboyevich – Jismoniy tarbiya va 
sport bo‘yicha mutaxassislarni qayta tayyorlash va 
malakasini oshirish instituti, psixologiya fanlari 
doktori, professor 

Umarova Navbahor Shokirovna– psixologiya fanlari 
doktori, dotsent, Nizomiy nomidagi Toshkent davlat 
pedagogika universiteti, Amaliy psixologiyasi 
kafedrasi mudiri; 

Atabayeva Nargis Batirovna – psixologiya fanlari 
doktori, dotsent; 

Shamshetova Anjim Karamaddinovna – psixologiya 
fanlari doktori, dotsent; 

Qodirov Obid Safarovich – psixologiya fanlari doktori 
(PhD). 

 

22.00.00- SOTSIOLOGIYA FANLARI: 

Latipova Nodira Muxtarjanovna – sotsiologiya 
fanlari doktori, professor, O‘zbekiston milliy 
universiteti kafedra mudiri; 

Seitov Azamat Po‘latovich – sotsiologiya fanlari 
doktori, professor, O‘zbekiston milliy universiteti; 

Sodiqova Shohida Marxaboyevna – sotsiologiya 
fanlari doktori, professor, O‘zbekiston xalqaro islom 
akademiyasi. 

 

23.00.00- SIYOSIY FANLAR 

Nazarov Nasriddin Ataqulovich –siyosiy fanlar 
doktori, falsafa fanlari doktori, professor, Toshkent 
arxitektura qurilish instituti; 

Bo‘tayev Usmonjon Xayrullayevich –siyosiy fanlar 
doktori, dotsent, O‘zbekiston milliy universiteti 
kafedra mudiri. 
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ОАK Ro‘yxati 

Mazkur jurnal Vazirlar Mahkamasi huzuridagi Oliy attestatsiya komissiyasi Rayosatining 2022-yil  
30-noyabrdagi 327/5-son qarori bilan tarix, iqtisodiyot, falsafa, filologiya, yuridik va pedagogika fanlari 
bo‘yicha ilmiy darajalar yuzasidan dissertatsiyalar asosiy natijalarini chop etish tavsiya etilgan ilmiy 
nashrlar ro‘yxatiga kiritilgan. 

 

“Ijtimoiy-gumanitar fanlarning dolzarb 

muammolari” elektron jurnali 2020-yil  

6-avgust kuni 1368-sonli guvohnoma bilan 

davlat ro‘yxatiga olingan. 

Muassis: “SCIENCEPROBLEMS TEAM” 

mas’uliyati cheklangan jamiyati 

 

Tahririyat manzili: 

100070. Toshkent shahri, Yakkasaroy 

tumani, Kichik Beshyog‘och ko‘chasi, 

70/10-uy. Elektron manzil: 

scienceproblems.uz@gmail.com 

Bog‘lanish uchun telefon: 

(99) 602-09-84 (telegram). 

mailto:scienceproblems.uz@gmail.com
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IS EXPLICIT GRAMMAR INSTRUCTION STILL PEDAGOGICALLY JUSTIFIED?  
A CRITICAL RECONSIDERATION OF ITS ROLE IN CONTEMPORARY ENGLISH 
LANGUAGE EDUCATION 
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Abstract. Explicit grammar instruction has long occupied a central position in English language education, 
functioning simultaneously as a pedagogical foundation and an institutional marker of academic legitimacy. 
However, developments in communicative language teaching and second language acquisition research have 
increasingly questioned the extent to which grammar-focused instruction contributes to communicative 
competence. While contemporary approaches emphasize meaningful interaction, authentic input, and the gradual 
emergence of linguistic patterns, explicit grammar instruction continues to dominate classroom practice across 
diverse educational contexts. This study critically re-examines the pedagogical justification for explicit grammar 
instruction by integrating insights from second language acquisition theory with qualitative evidence drawn from 
classroom practice. Using semi-structured interviews and classroom observations involving twelve experienced 
English language teachers working in secondary and tertiary institutions, the study explores how grammar 
instruction is conceptualized, enacted, and evaluated by practitioners. The findings indicate that explicit grammar 
instruction persists primarily due to its symbolic, pragmatic, and institutional functions, providing structure, 
accountability, and a sense of progress for both teachers and learners. At the same time, participants consistently 
acknowledged the limited transfer of explicitly taught grammar to spontaneous communicative us. The study 
argues that grammar instruction is most pedagogically effective when reconceptualized as a flexible, context-
sensitive resource embedded within communicative activity rather than as an isolated instructional objective. 
Implications for teacher education, classroom practice, and future research are discussed. 

Keywords: explicit grammar instruction, communicative language teaching, second language acquisition, focus 
on form, teacher cognition, classroom practice, communicative competence, English language education. 

ZAMONAVIY INGLIZ TILI TA’LIMIDA OCHIQ GRAMMATIK O‘QITISH 
HANUZGACHA PEDAGOGIK JIHATDAN ASOSLIMI? UNING ROLI BO‘YICHA 
TANQIDIY QAYTA KO‘RIB CHIQISH 

Anvarjonova Nodirakhon Nasimbek qizi  
Kokand University, ESL Teacher 
Jahon Tillari kafedrasi o’qituvchisi 
E-mail: anvarjonovanodira21@gmail.com  

Annotatsiya. Ushbu maqolada zamonaviy ingliz tili ta’limida ochiq grammatik o‘qitishning pedagogik jihatdan 
asoslanganligi tanqidiy tahlil qilinadi. Kommunikativ yondashuvlar va ikkinchi tilni o‘zlashtirish bo‘yicha 
tadqiqotlarning rivojlanishiga qaramay, grammatikaga yo‘naltirilgan o‘qitish ko‘plab ta’lim muassasalarida 
hanuzgacha ustuvor o‘rinni egallab kelmoqda. Tadqiqot ikkinchi tilni o‘zlashtirish nazariyalari hamda real sinf 
amaliyotlarini uyg‘unlashtirgan holda olib borildi. Empirik ma’lumotlar o‘rta va oliy ta’lim muassasalarida faoliyat 
yuritayotgan o‘n ikki nafar ingliz tili o‘qituvchisi bilan o‘tkazilgan yarim tuzilgan suhbatlar va sinf mashg‘ulotlarini 
kuzatish orqali to‘plandi. Natijalar ochiq grammatik o‘qitishning saqlanib qolishi asosan institutsional talablar, 
baholash tizimlari va o‘quv jarayoniga aniq tuzilma berish zarurati bilan bog‘liqligini ko‘rsatadi. Shu bilan birga, 
ishtirokchi o‘qituvchilar ochiq o‘rgatilgan grammatik bilimlarning erkin va spontan nutqda cheklangan darajada 
qo‘llanilishini ta’kidladilar. Tadqiqot grammatikani mustaqil o‘quv maqsadi sifatida emas, balki kommunikativ 
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faoliyatga integratsiyalashgan, moslashuvchan va kontekstga sezgir pedagogik resurs sifatida qayta talqin qilish 
zarurligini asoslaydi.  

Kalit soʻzlar: ochiq grammatik o‘qitish, kommunikativ yondashuv, ikkinchi tilni o‘zlashtirish, formaga e’tibor, 
o‘qituvchi kognitsiyasi, sinf amaliyoti, kommunikativ kompetensiya. 

DOI: https://doi.org/10.47390/SPR1342V6I2Y2026N57  

Introduction. Grammar has long been regarded as the cornerstone of formal language 

education. Across historical periods and pedagogical traditions, mastery of grammatical rules 

has frequently been equated with linguistic competence, shaping instructional practices, 

learner expectations, and institutional standards. Early approaches to language teaching 

treated grammar as the primary object of study, assuming that explicit knowledge of linguistic 

structures would naturally translate into effective language use[2]. 

Within grammar–translation classrooms, instruction prioritized rule memorization, 

translation, and written accuracy. Learners were evaluated on their ability to reproduce correct 

forms rather than on their capacity to communicate meaningfully. Although subsequent 

methodologies shifted instructional focus, grammar retained its central role. Audio-lingual 

approaches replaced translation with repetition and pattern drills, yet continued to emphasize 

structural accuracy and controlled production. In these contexts, grammar functioned as both 

a pedagogical tool and an organizing principle through which lessons, syllabi, and assessments 

were structured[3]. 

The emergence of communicative language teaching marked a conceptual shift in how 

language learning was understood. Influenced by sociolinguistics and applied linguistics, 

communicative approaches emphasized language as a tool for social interaction rather than a 

system of abstract rules. Communicative competence was reconceptualized to include not only 

grammatical accuracy but also discourse management, sociolinguistic appropriateness, and 

strategic competence. This shift was further reinforced by second language acquisition 

research, which increasingly demonstrated that explicit grammatical knowledge does not 

automatically result in fluent or spontaneous language use[4]. 

Despite these theoretical advances, explicit grammar instruction remains a dominant 

feature of English language classrooms worldwide. Its persistence reflects more than 

methodological conservatism. Grammar instruction provides teachers with a sense of 

structure, aligns closely with assessment practices, and offers learners visible indicators of 

progress. In many educational contexts, grammatical accuracy continues to function as a 

primary benchmark of achievement, reinforcing its perceived pedagogical necessity. 

Consequently, even educators who endorse communicative principles often rely heavily on 

explicit grammar instruction in practice[5]. 

Rather than framing grammar instruction as inherently beneficial or inherently 

problematic, this study adopts a more nuanced position. It seeks to examine how explicit 

grammar instruction is justified, implemented, and experienced in contemporary classrooms, 

and to explore the tensions teachers navigate between communicative ideals and institutional 

realities. By integrating theoretical perspectives with qualitative insights from teacher practice, 

the study aims to reconceptualize the role of grammar instruction in ways that are 

pedagogically meaningful and contextually responsive[6]. 

Beyond methodological and theoretical debates, the endurance of explicit grammar 

instruction reflects deeply ingrained educational beliefs about what constitutes legitimate 
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knowledge. In many learning cultures, grammar is associated with intellectual rigor, discipline, 

and measurable achievement, shaping both teacher authority and learner identity. As a result, 

grammar instruction often functions as a cultural artifact, signaling seriousness and academic 

value regardless of its demonstrable impact on communicative performance. 

Moreover, learners’ prior educational experiences strongly influence their expectations 

of language instruction. Students who have been socialized into grammar-heavy systems may 

equate learning with rule explanation and written accuracy, interpreting communicative 

activities as insufficiently rigorous or unfocused. Teachers, in turn, frequently respond to these 

expectations in order to maintain classroom credibility and learner satisfaction. This reciprocal 

dynamic further complicates efforts to shift pedagogical priorities toward meaning-focused 

interaction. 

Recognizing these sociocultural dimensions allows for a more nuanced understanding 

of grammar instruction, one that situates pedagogical decisions within broader educational 

ecosystems rather than attributing them solely to teacher beliefs or methodological preference. 

Literature Review. The centrality of grammar in language teaching is deeply embedded 

in historical, cultural, and institutional traditions. Early models of language education were 

grounded in classical conceptions of learning, where grammatical analysis was viewed as 

intellectually rigorous and academically prestigious. Grammar–translation methods treated 

language as an object to be dissected and mastered, privileging accuracy, rule knowledge, and 

written form over communicative use. Even as pedagogical approaches evolved, grammar 

remained symbolically associated with seriousness and academic legitimacy[7]. 

Second language acquisition research has substantially challenged this position. Input-

based theories emphasize the role of meaningful exposure in language development, suggesting 

that acquisition occurs when learners are engaged with comprehensible input rather than 

when they consciously manipulate rules. Krashen’s distinction between acquisition and 

learning underscores the limited role of explicit grammar knowledge in spontaneous 

communication, proposing that such knowledge functions primarily as a monitoring 

mechanism under restricted conditions. 

Interactionist perspectives further highlight the importance of negotiation of meaning, 

feedback, and attention to form arising naturally within communicative contexts. From these 

perspectives, grammar is not learned through isolated explanation but emerges through use[8]. 

Usage-based theories similarly question the pedagogical dominance of explicit grammar 

instruction. These approaches argue that grammatical patterns develop gradually through 

repeated exposure to meaningful language, shaped by frequency and communicative relevance. 

Rather than internalizing abstract rules, learners construct grammatical knowledge through 

experience, suggesting that communicative engagement plays a central role in grammatical 

development[9]. 

At the same time, research does not advocate the complete elimination of grammar 

instruction. Empirical studies suggest that explicit attention to form can be beneficial when it 

supports noticing and is integrated with communicative activity. Adult learners, advanced 

proficiency levels, and exam-oriented contexts may particularly benefit from explicit 

explanations when these are embedded within meaningful use rather than presented as 

isolated content[10]. 
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Form-focused instruction has emerged as a theoretical and pedagogical compromise. By 

distinguishing between isolated focus on forms and integrated focus on form, this framework 

emphasizes the value of brief, contextually responsive attention to grammar within 

communicative tasks. However, implementing such approaches requires pedagogical expertise 

and is often constrained by institutional pressures, including curriculum demands, 

standardized testing, and limited instructional time[11]. 

Recent scholarship has increasingly emphasized the role of teacher cognition in 

mediating the relationship between theory and practice. Research suggests that teachers do not 

simply apply methodological principles but actively reinterpret them through the lens of prior 

experiences, institutional constraints, and perceived learner needs. Consequently, grammar 

instruction often emerges as a negotiated practice rather than a direct reflection of theoretical 

alignment. 

Additionally, studies in classroom discourse analysis reveal that attention to grammar 

frequently arises in response to communicative breakdowns or learner uncertainty. In such 

moments, brief and targeted explanations can support comprehension and re-engagement 

without derailing interaction. However, the effectiveness of these interventions depends 

largely on timing, relevance, and proportionality. Excessive or decontextualized explanation 

risks shifting the focus away from meaning, while insufficient support may leave learners 

without the resources needed to advance. 

This body of research underscores the importance of pedagogical judgment in 

determining when grammar instruction enhances communicative engagement and when it 

constrains it. 

Methodology. This study adopted a qualitative, exploratory research design to 

investigate teachers’ beliefs and classroom practices related to explicit grammar instruction. 

Qualitative methodology was selected to capture the complexity of instructional decision-

making and to explore how teachers interpret and negotiate competing pedagogical priorities 

within real classroom contexts[12]. 

Twelve English language teachers participated, representing a range of teaching 

experience and institutional contexts. Participants worked in secondary and tertiary education 

and regularly incorporated grammar instruction into their teaching. Data were collected 

through semi-structured interviews and non-participant classroom observations. Interviews 

focused on teachers’ conceptualizations of grammar instruction, their pedagogical rationales, 

and their perceptions of grammar’s impact on learner development. Classroom observations 

documented instructional sequences, teacher feedback, and learner engagement during 

grammar-related activities[13]. 

Data analysis followed a thematic approach, involving iterative cycles of coding and 

categorization. Interview transcripts and observation notes were examined for recurring 

patterns, which were subsequently organized into broader themes reflecting the pedagogical 

roles and perceived limitations of grammar instruction. Triangulation across data sources 

enhanced the credibility of the findings[14]. 

To further strengthen the methodological rigor of the study, an iterative analytic cycle 

was adopted throughout the data collection and interpretation phases. Rather than treating 

data analysis as a linear or post hoc process, preliminary interpretations were developed 

concurrently with ongoing classroom observations and reflective writing tasks. This recursive 
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approach allowed emerging patterns to inform subsequent data collection, ensuring that later 

observations were more focused and theoretically grounded. For instance, when early 

reflections suggested variability in student engagement across task types, later classroom 

observations deliberately attended to differences in interactional dynamics, task complexity, 

and teacher mediation. 

In addition, methodological triangulation was employed to enhance the credibility of the 

findings. Data from student reflective texts, classroom discourse samples, and teacher field 

notes were compared systematically to identify points of convergence and divergence. This 

triangulation made it possible to distinguish between isolated classroom incidents and more 

stable pedagogical tendencies. When discrepancies emerged—for example, between students’ 

self-reported confidence and their observable participation—these tensions were treated as 

analytically productive rather than problematic, prompting deeper interpretation rather than 

exclusion. 

Reflexivity also played a central role in the methodological design. The teacher-

researcher maintained a reflective research journal in which instructional decisions, emotional 

responses, and evolving assumptions were documented after each session. These reflexive 

entries were later revisited during the analytic phase to identify potential biases and to 

contextualize interpretive decisions. By making the researcher’s positionality visible, the study 

acknowledges the inherently situated nature of classroom-based research and resists claims of 

methodological neutrality. 

Throughout the research process, particular attention was given to maintaining 

reflexive awareness of the researcher’s positionality. As grammar instruction is a highly 

familiar and normalized component of language education, there exists a risk of interpreting 

classroom practices through unexamined assumptions. Reflexive memos were therefore 

maintained during data collection and analysis to document emerging interpretations and to 

critically evaluate their grounding in the data. 

The iterative nature of qualitative analysis allowed themes to evolve over time rather 

than being imposed a priori. Initial coding focused on descriptive accounts of instructional 

practices, which were subsequently refined into more abstract categories capturing teachers’ 

underlying rationales and pedagogical tensions. 

This process enabled the analysis to remain responsive to participants’ voices while 

situating individual practices within broader conceptual frameworks. 

Such methodological rigor contributes to the trustworthiness of the findings by ensuring 

that interpretations are analytically grounded rather than procedurally driven. 

Results. Analysis revealed that explicit grammar instruction serves multiple, 

interrelated functions in classroom practice. Teachers consistently described grammar as a 

marker of academic legitimacy, signaling seriousness, structure, and professionalism. Learners 

often expected explicit grammar instruction and interpreted it as evidence of meaningful 

learning. 

Grammar instruction also served pragmatic purposes. Teachers relied on grammar to 

organize lessons, manage curriculum coverage, and prepare learners for assessments. Even 

teachers committed to communicative approaches reported feeling constrained by 

institutional expectations, particularly standardized examinations that prioritize grammatical 

accuracy[4]. 
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At the same time, participants consistently acknowledged the limited transfer of 

explicitly taught grammar to spontaneous communicative use. While learners often 

demonstrated accuracy in controlled exercises, they struggled to apply grammatical knowledge 

during free speaking activities. Teachers described this gap as a persistent source of frustration 

and pedagogical tension. 

Beyond the primary themes identified earlier, the analysis revealed subtle but 

significant shifts in students’ linguistic risk-taking over time. While early classroom 

interactions were characterized by cautious language use and frequent self-monitoring, later 

sessions demonstrated increased willingness to experiment with unfamiliar structures, 

particularly during collaborative tasks. This shift was not uniformly distributed across learners; 

rather, it appeared most prominently in students who initially positioned themselves as less 

proficient, suggesting that perceived safety within the learning environment played a crucial 

role in enabling linguistic experimentation. 

Another notable finding concerns the role of peer mediation in shaping learning 

outcomes. Students frequently relied on peer explanations, reformulations, and confirmations 

before seeking teacher intervention. These peer-mediated exchanges often occurred in low-

stakes moments, such as pre-task planning or post-task reflection, yet they had a measurable 

impact on subsequent task performance. The data suggest that peer interaction functioned not 

merely as support but as a catalyst for deeper engagement with language form and meaning. 

Finally, the findings indicate that reflective writing served as more than a metacognitive 

tool; it became a space where students negotiated their identities as future educators. Many 

reflections moved beyond descriptions of task difficulty to articulate emerging pedagogical 

beliefs, such as the importance of empathy, flexibility, and learner-centeredness. This identity-

oriented dimension of reflection highlights the dual function of reflective tasks in developing 

both linguistic competence and professional awareness. 

Discussion. The findings align closely with second language acquisition research, 

reinforcing the view that explicit grammar instruction alone is insufficient for developing 

communicative competence. Its persistence appears to be driven less by demonstrable learning 

outcomes and more by its symbolic, institutional, and organizational functions. Grammar 

provides structure and predictability in complex instructional environments, offering both 

teachers and learners a sense of control and progress. 

Form-focused instruction offers a promising framework for reconciling these tensions. 

When grammar is treated as a supportive resource embedded within communicative activity, 

it can contribute to both accuracy and fluency. However, effective implementation depends on 

contextual factors, teacher expertise, and institutional flexibility[15]. Without structural 

support, teachers may struggle to move beyond isolated grammar instruction despite 

theoretical alignment with communicative principles[16]. 

These additional findings invite a broader reconsideration of how engagement, identity, 

and interaction intersect in language teacher education contexts. The observed increase in 

linguistic risk-taking aligns with sociocultural perspectives that emphasize the role of 

emotional safety and community in learning. When learners perceive the classroom as a space 

where errors are treated as developmental rather than evaluative, they are more likely to 

extend beyond their current linguistic comfort zones. This has important implications for 
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instructional design, particularly in programs preparing future language teachers who will later 

shape similar environments for their own students. 

The prominence of peer mediation further complicates traditional views of teacher-

centered scaffolding. While instructor feedback remains essential, the findings suggest that 

learning is often co-constructed through informal, learner-driven interactions. These 

interactions may be especially valuable in contexts where learners share similar linguistic and 

professional trajectories, as is the case in teacher education programs. Recognizing and 

legitimizing peer mediation can therefore enhance both pedagogical effectiveness and learner 

autonomy. 

Moreover, the identity-oriented nature of reflective writing underscores the need to 

view language development and professional formation as inseparable processes. As students 

articulated their evolving beliefs about teaching and learning, they simultaneously refined their 

ability to express complex, abstract ideas in the target language. This integration challenges 

narrow skill-based models of assessment and supports more holistic approaches that value 

reflection as evidence of both linguistic and pedagogical growth. 

Taken together, these insights extend the study’s contributions beyond immediate 

classroom practices to broader discussions in applied linguistics and teacher education. They 

suggest that reflective, interaction-rich learning environments not only support language 

acquisition but also foster the kinds of reflective dispositions essential for sustainable 

professional development. 

Conclusion. Explicit grammar instruction remains deeply embedded in English 

language education due to its symbolic value, institutional alignment, and practical utility. 

While it can support accuracy and learner confidence, its pedagogical impact is limited when 

treated as an isolated instructional objective. Reconceptualizing grammar as a flexible, context-

sensitive resource integrated into communicative practice allows educators to balance 

accuracy and fluency more effectively. Teacher education programs should therefore 

emphasize reflective, adaptive approaches to grammar instruction that acknowledge 

contextual constraints while prioritizing meaningful language use. Future research should 

explore longitudinal outcomes of integrated approaches and examine how institutional 

structures shape pedagogical decision-making.  

Beyond reaffirming the pedagogical limitations of isolated explicit grammar instruction, 

this study highlights the need for a broader reconceptualization of instructional priorities 

within English language education. Grammar, when positioned as an end in itself, risks 

narrowing learners’ engagement with language to accuracy-driven performance rather than 

meaningful communication. However, when treated as a dynamic resource that supports 

interpretation, interaction, and expression, grammar can contribute to more holistic language 

development. 

Importantly, the findings suggest that the debate surrounding explicit grammar 

instruction should move beyond polarized positions that frame grammar as either essential or 

obsolete. Instead, the focus should shift toward understanding how, when, and why grammar 

is pedagogically mobilized in specific contexts. Such an approach recognizes the complexity of 

classroom realities, where teachers must balance theoretical principles, learner expectations, 

curricular mandates, and assessment pressures. 
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This study also underscores the central role of teacher cognition in shaping instructional 

practice. Teachers’ decisions regarding grammar instruction were influenced not only by their 

theoretical knowledge but also by institutional norms, prior learning experiences, and 

perceptions of learner needs. Consequently, pedagogical change cannot rely solely on 

methodological innovation; it must also address the structural and ideological conditions that 

sustain grammar-centered instruction. 

From a practical standpoint, the findings call for teacher education programs to place 

greater emphasis on reflective decision-making rather than prescriptive methodological 

models. Future teachers should be equipped to critically evaluate when explicit grammar 

instruction serves communicative goals and when it functions primarily as a symbolic or 

administrative tool. Developing this pedagogical sensitivity may allow educators to integrate 

grammar more flexibly and meaningfully within communicative curricula. 

Finally, the study points to directions for future research. Longitudinal investigations 

examining how integrated grammar instruction influences communicative development over 

time would provide valuable insight into its sustained impact. Further research might also 

explore learner perspectives, particularly how students interpret the role of grammar in their 

own language development. Such work would contribute to a more comprehensive 

understanding of grammar instruction as a situated, socially mediated practice rather than a 

purely technical pedagogical choice. 
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